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Scope and Sequence 

Grammar Building Better Original 
Unit Writing for Writing Vocabulary Student Writing 

1 p. 2 
WHAT IS AN 
ESSAY? 

2 p. 32 
UNDERSTANDING 
THE WRITING 
PROCESS: THE 
SEVEN STEPS 

3 p. 52 
PARAPHRASING, 
SUMMARIZING, 
SYNTHESIZING, 
AND CITING 
SOURCES 

• How Is an Essay 
Organized? 

• Common Essay Forms 
• Example Essays 
• How Do You Write an 

Introduction? 
• What Is the Role of the 

Thesis Statement? 
• What Is in the Body of 

an Essay? 
• Connectors and Transition 

Words 
• What Does the Conclusion 

of an Essay Do? 

• The Writing Process 
• Step 1: Choose a Topic 
• Step 2: Brainstorm 
• Step 3: Outline 
• Step 4: Write the First 

Draft 
• Step 5: Get Feedback from 

a Peer 
• Step 6: Revise the First 

Draft 
• Example Essay 
• Step 7: Proofread the 

Final Draft 

• Using Information from 
Sources 

• Methods of Citing Sources 
in Your Paper 

• Avoiding Plagiarism 
• Paraphrasing, 

Summarizing, 
Synthesizing 

• Practicing 
Three Kinds 
of Vocabulary 
from Context: 
Synonyms, 
Antonyms, and 
Collocations 

• Practicing 
Three Kinds 
of Vocabulary 
from Context: 
Synonyms, 
Antonyms, and 
Collocations 

Original Student Writing: 
Write an essay practicing 
the steps. 

Photo Topic: Write 
about the 
accomplishments you 
hope to achieve in 
your life. 

Timed Writing Topic: 
Write about a famous 
person you would like 
to meet. 

Original Student Writing: 
Write an essay practicing 
the steps. 

Photo Topic: Write 
about an adventure you 
have had. 

Timed Writing Topic: 
Write your opinion 
about whether all 
students should study a 
foreign language. 

Original Student Writing: 
Write an essay using two 
original sources. 

Photo Topic: Write 
about three 
international foods. 

Timed Writing Topic: 
Write about why 
teaching kindergarten is 
a difficult job. 



Grammar Building Better Original 
Unit Writing for Writing Vocabulary Student Writing 

4 p. 72 • What Is a Process Essay? • Subject-Verb • Practicing Original Student Writing: 
• How Is a Process Essay Agreement Three Kinds Write a process essay. 

PROCESS Organized? • Suffixes of Vocabulary 
ESSAYS • Great Topics for Process from Context: Photo Topic: Write about 

how to build or create Essays Synonyms, something. • Strong Thesis Statements Antonyms, and 
for Process Essays Collocations Timed Writing Topic: 

• Transitions and Write about how to 
Connectors in Process prepare for final exams. 
Essays 

5 p. 102 • What Is a Comparison • Comparative • Practicing Original Student Writing: 
Essay? Forms Three Kinds Write a comparison 

COMPARISON • How Is a Comparison • Parallel of Vocabulary essay. 
ESSAYS Essay Organized? Structure from Context: 

• Great Topics for Synonyms, Photo Topic: Compare 
and contrast two travel Comparison Essays Antonyms, and destinations. • Strong Thesis Statements Collocations 

for Comparison Essays Timed Writing Topic: 
• Transitions and Compare good bosses 

Connectors in Comparison and bad bosses. 
Essays 

6 p. 132 • What Is a Cause-Effect • Consistent • Practicing Original Student Writing: 
Essay? Verb Tense Three Kinds Write a cause-effect essay. 

CAUSE-EFFECT • How Is a Cause-Effect Usage of Vocabulary 
ESSAYS Essay Organized? • Sentence from Context: Photo Topic: Write about 

the causes and effects • Great Topics for Fragments Synonyms, of pollution on the Cause-Effect Essays Antonyms, and 
• Strong Thesis Statements Collocations environment. 

for Cause-Effect Essays Timed Writing Topic: 
• Transitions and Write about causes and 

Connectors in effects of a challenging 
Cause-Effect Essays situation in your life. 

7 p. 160 • What Is an Argument • Modals • Practicing Original Student Writing: 
Essay? • -ly Adverbs Three Kinds Write an argument essay. 

ARGUMENT • How Is an Argument Essay of Degree of Vocabulary 
ESSAYS Organized? from Context: Photo Topic: Write about 

• Great Topics for Synonyms, whether older people 
should have a driver's Argument Essays Antonyms, and license. • Strong Thesis Statements Collocations 

for Argument Essays Timed Writing Topic: 
• Strong Counterargument Write about whether 

and Refutation people should eat a 
Statements for Argument vegetarian diet. 
Essays 

• Transitions and 
Connectors in Argument 
Essays 

8 p. 192 • Writing a Research Paper Original Student Writing: 
• Steps in Writing a Write a research paper. 

WHAT IS A Research Paper 
RESEARCH • An Example Research Photo Topic: How did 
PAPER? Paper one person influence the 

outcome of a U.S. war? 

Scope and Sequence V 
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Overview 

About the Great Writing Series 

Framed by engaging National Geographic images, the new edition of the Great Writing series helps 
students write better sentences, paragraphs, and essays. The new Foundations level meets the needs of 
low-level learners through practice in basic grammar, vocabulary, and spelling, while all levels feature clear 
explanations, student writing models, and meaningful practice opportunities. The new edition of the Great 
Writing series is perfect for beginning to advanced learners, helping them develop and master academic 
writing skills. 

Great Writing: Foundations focuses on basic sentence construction, emphasizing grammar, 
vocabulary, spelling, and composition. 

Great Writing 1 focuses on sentences as they appear in paragraphs. 

Great Writing 2 teaches paragraph development. 

Great Writing 3 transitions from paragraphs to essays. 

Great Writing 4 focuses on essays. 

Great Writing 5 practices more advanced essays, including research papers. 

The earliest ESL composition textbooks were merely extensions of ESL grammar classes. The 
activities in these books did not practice English composition as much as ESL grammar points. Later books, 
on the other hand, tended to focus too much on the composing process. We feel that this focus ignores 
the important fact that the real goal for English learners is both to produce a presentable product and to 
understand the composing process. From our experience with ESL, foreign language, and native-speaking 
English writers, we believe that the Great Writing series allows English learners to achieve this goal. 

Great Writing 5: From Great Essays to Research provides guided instruction and extensive practical 
exercises and activities in essay writing at the advanced level, including 18 essays and a research paper with 
cited and documented sources. At this advanced level, we assume that students can write good paragraphs 
and that what they need is instruction in, modeling of, and guidance with writing essays. The instruction 
in this book covers the essay format, introductions with a strong thesis statement, body paragraphs with 
relevant supporting details, and solid concluding paragraphs. A strong emphasis is placed on using sources 
in essays, including paraphrasing, summarizing, and synthesizing that new material, as well as citing 
:".l.:vant sources both in the essays and in the end reference lists. This book contains a wide variety of 
exercises that offer practice in both working with the writing process and developing an appropriate final 
written product. 

The heart of this book lies in the concept that students will learn to become better writers by 
learning to become better editors of their own essays and of their peers' essays. Just as professional writers 
have editors to help them hone their prose, student writers also need helpful guidance throughout the 
writing process-from brainstorming, outlining, and drafting to the final product. 

This book is designed for advanced students. Depending on the class level and the amount of 
writing that is done outside of class hours, there is enough material for 60 to 80 classroom hours. Provided 
that enough writing is done outside of the classroom, the number of hours can be as few as 40. 



Organization Great Writing 5 contains eight units. Units 1-3 explain how to write an advanced essay, including the citation of sources. Units 4-7 focus on four specific rhetorical modes-process, comparison, cause-effect, and argument. Unit 8 concludes the book with instruction in how to write a research paper. Unit 1 explains the basic features of all essays. Unit 2 explains a proven seven-step process for writing an essay. Unit 3 teaches students the valuable writing skills of paraphrasing, summarizing, and synthesizing, as well as how to incorporate and cite sources in their papers. These three units form the basis for all essay writing in this book. Units 4-7 practice writing process, comparison, cause-effect, and argument essays. While it is not necessary to cover these units in numerical order, doing so will allow for recycling of vocabulary and grammar points. Unit 8 teaches how to write a research paper. This unit starts with identifying a suitable topic, explains the use and citing of sources, and ends with an annotated example research paper. The Brief Writers Handbook with Activities and the Appendix contain additional practice material to support both the process and the mechanics of writing. 
Contents of a Unit Although each unit has specific writing objectives (listed at the beginning of the unit), the following features appear in every unit: 
Example Essays Because we believe that writing and reading are inextricably related, the 19 example essays model a rhetorical mode and/or provide editing activities. All models are preceded by schema-building questions and are followed by questions about organization, syntactic structures, or other composition features. Reflecting the academic nature of this book, all essays have two to five citations in the text and a reference list at the end. 
Grammar for Writing Since good writing requires a working knowledge of the mechanics of English, Great Writing 5 includes clear charts or detailed instruction that relates directly to the writing assignments. In addition, numerous activities give students the opportunity to practice and refine their grammar and writing knowledge and skills. 
Vocabulary New, potentially unfamiliar vocabulary words are glossed in the margins of each essay. These words can provide students with a list of vocabulary to add to a separate vocabulary notebook. In this advanced composition book, the essays use about 60 percent of the 570 words of the Academic Word List (see pages 230-231 for a complete list). 
Building Better Vocabulary After each essay, a special vocabulary activity practices three kinds of vocabulary from context: synonyms, antonyms, and collocations. An extensive knowledge of synonyms and antonyms is necessary for paraphrasing original material as well as for producing cohesive writing. Learning specific word combinations, or collocations, will improve student writing greatly. This allows students to build connections to more words and thus to grow their vocabulary more quickly. It is helpful to encourage students to use these new words in their Original Student Writing assignment and to add them to their vocabulary notebook. 

Overview vii 



Activities The new third edition contains numerous activities, suggestions for additional essay writing assignments, and supplemental activities in the Brief Writers Handbook with Activities. These writing, grammar, and vocabulary activities gradually build the skills students need to write well-crafted essays and provide learners with more input in English composition and paragraph organization and cohesion. To this end, the activities in this book deal with elements that affect the quality of a written product, including grammar, organization, and logic. Although in this text there is information about both process and product in essay writing, it should be noted that the focus is slightly more on the final written product. 
Writer's Notes Great Writing 5 features writing advice that helps writers to better understand language use and composition formatting. 
Building Better Sentences In Units 4-7, students are asked to turn to the Appendix and work on building better sentences. Each practice is intentionally short and includes only three problems. In each problem, there are two to six short sentences that the students must combine into a single sentence that expresses all the ideas in a logical and grammatically correct manner. This task is excellent for group work. 
Original Student Writing Each unit includes an activity that requires students to practice some form of writing. Original Student Writing includes writing prompts and a set of directions to encourage students to follow the writing process and refer back to the lessons taught in the unit. Additional Writing Topics gives students the opportunity to continue practicing their writing skills. The first topic always links back to the opening photograph and writing prompt. The teacher can decide whether all students will write about the same topic or whether each student is free to choose any of the topics listed. 
Peer Editing At the end of each unit, a peer editing activity offers students the opportunity to provide written comments to one another with the goal of improving their essays. Peer editing sheets for each unit can be found at NGL.Cengage.com/GWS. They provide the guidance and structure necessary for students at this level to perform this task successfully. There is also a sample peer editing sheet in Unit 2 on pages 42-43. We recommend that students spend 15 to 20 minutes reading a classmate's essay and writing comments using the questions on the peer editing sheet. 
Timed Writing One way to improve students' comfort level with the task of writing under a deadline, such as during a test, is to provide them with numerous writing opportunities that are timed. The final activity in Units 1-7 features a timed-writing prompt geared toward the grammar and sentence structures presented in that unit. Students are given five minutes to read the prompt and make a quick writing plan, followed by 40 minutes of actual writing. Instructors may use this activity at any time during the lesson. 
What's New in This Edition and Series? 

viii Overview 

• Engaging photographs from National Geographic connect learning to the greater world. • New and updated essays act as springboards and models for writing. • Updated Grammar for Writing sections clearly present grammar and help students learn the structures for writing. 



• Streamlined instruction and practice activities offer step-by-step guidelines to focus writers on both the writing process and product. • Extensive use of words from the Academic Word List in all essays and vocabulary activities encourages students to expand their word knowledge. • The Brief Writers Handbook with Activities now includes a Useful Vocabulary for Better Writing section to help writers choose appropriate language for the different rhetorical modes. • An all-new level, Great Writing: Foundations introduces students to the basics of grammar, spelling, and vocabulary. • New units in Great Writing 5: From Great Essays to Research prepare writers for college-level research papers with instruction in citing sources, paraphrasing, summarizing, and synthesizing. • A new Online Workbook encourages learners to further practice grammar, vocabulary, and editing skills. Students can also write paragraphs or essays, and submit them to the instructor electronically. • An updated Presentation Tool allows instructors to use the book in an interactive whiteboard setting and demonstrate the editing process. • An eBook provides another option to use Great Writing in a traditional or blended learning environment. 
Ancillary Components In addition to the Great Writing 5: From Great Essays to Research Student Book, the following components help both the instructor and the students expand their teaching and learning. • Online Workbook: Includes a wealth of vocabulary, grammar, writing, and editing practice with immediate feedback. • Presentation Tool CD-Rom: Offers instructors the ability to lead whole-class presentations and demonstrate the editing process. • Assessment CD-ROM with Exam View®: Allows instructors to create and customize tests. • Teacher Companion Site at NGL.Cengage.com/GWS: Provides teachers with answer keys, peer editing sheets, and teacher's notes. • Student Companion Site at NGL.Cengage.com/GWS: Provides students with peer editing sheets, glossary, and interactive flashcards. • eBook: Offers an interactive option. 

Overview ix 



X 

I n s i d e  a U n i t 
Great Writing 5: 
From Great Essays to Research 

Framed by engaging National Geographic images, the new edition of the Great Writing 
series helps students write better sentences, paragraphs, and essays. Great Writing 5 now 
also prepares students to write research papers with clear explanations, student writing 
models, and meaningful practice opportunities. With an all-new level, Great Writing 
Foundations, the Great Writing series is the perfect six-level writing solution for all learners 
from beginning to advanced. 

U111t 

Cause-Effect Essays 

Structured 
activities help 

students practice 
writing, grammar, 

and editing . 

1 9  Example 
Essays focus on 
specific writing 

skills and rhetorical 
modes. 

Studying Transitions and Connectors in .in Example 
Cause-Effect Essay 

CiD:IEill Warming Up to th Topi( 
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I .  \\'h,t -·,ieh<h•f'l"'" "'""'"l"'"l,l,> r,,,_,;t,,..-h,.h•wn<d. Whr•·•«J'l"OO t..f'I"'' 

i. 11,,., , ,,  .. )·'"gth,i·.,� ... r ""' °"r hwriot,.: l>ol""•w«,�J,><gm,,.,thth"""'m,n,> 
In :�-100 ,.-,�J� "pl"" 1""'''"'"'" 

m:irDilJ Using T,an1ition1 and Con...,ctor1, in an Eosay 

R,..i·H,rr,n,u" ,odCO"l<th< «><•"'"''"''""'"""J,u,ph,..,, 

Essay 14 _______ _ 

Happin,,. 

I "-,.,., - • f""""' "'w)·' l llf/S...)f'<"l'W....,..0>bt""Pl'!'-

..,Jl,wp,ork prodaim th<,,Jn,r,.,b,,..J-,l>Oul,J ffio<l"  ..... """"!'n,d 

f""lr-nol...:«1<' �,.,,._<>p<rt>inr..lJ,w.i,., ""';.,l"g)'.�I• 

<fla r,oi•• ro1icy "1< "1<mf"ing U, NUhff thi> ...... HW)' '""ri<�O<g""" of 

wt.,, ......,prorlt...,,,u,<l """''°"'m"".....,.,"""" "'l"""�ra,,,.,.i 

�"" 1acm,-�t,·�,"''i<w.iml'lt"""P" 

lndus= lit!Jof"'!'l"n<» ,ru.bt,. """' in�..,,� . ..,, .,., t,,g;nn;ni; 

., _ ,b;::,,,t _ .,......, p«>rk...,,,·.�ngly. tl,ry"'l'f'«'thr 

loof"u,<l;ngh)-po<!,,,i,<ha! """"Y,..,,OOlbuyi'l>pri,,..,.. 

l Uo,ohh<d,kfol»codntohaf'f'<""";, ,.f,rr<J to,.,o,..i 

"""""'"""· "M rrork """'l""'"'m><l=to o<h<, f'<')f'l<. 1hty 

Inspiring National 
Geographic images 
provide an engaging 
foundation for student 
writing . 

What arethf.' c;,uses and 
effects of pollution? 

mn,ogSIOO,OOOp<r)<",.-·hd,1o,i, ptt""''.g,J"�·OOOr<< Y<ar. 

Ev,nthoo¢'!'«'1" """'1J nrnmort,n th. l,tttt><<,,.rio, ,,,,..,i.,., 

oh, fmmn " ' '"""<l"'"" ci.thtirJ<>'r< lo«<!h<m,rl.·n ., mor, 

...,.,,,fol <h<n oth m l l.,r,rd.100$1. l (ln ..!J.,.-., llhu,1.,�mf'l<�,. 

toon.:ru,t""l'!"n«• i• kM" p«'JYWr<p«t tO<YfJtlo ro<nf"r<IO<m,ri,,,, 

Woth<n O..><J.,.,lh<,, ri"""" 'nJ >ohv,,.-ithm eh<" '"'"'' 

t..rpm,., ; , �� ti><m w bt oru<to tO<m,,tw,,oJ koepth,.,�,...., 

o(;n,<Jri11·. Whikth� .J,·�,,,,.)·sttm•"""',i"• l"''JY""'-'"'f"'' 

,nJfollowtf>tir"'ln<fl<S: ,l,,c,ng,...,,ll)"'l""' b<i<>ih,)'l'i<,th,nl""'f'"' 

,.-·hoOO ..... Ao.,t.�ml�ll) <>f'lo,n�·At"''°"'·''"""''oritY'mri"' 

J,,c<Wmng ,oJ pu,OWn1 ..... t w, catt ""'"1 mo<1 �.• H, fu�O<, 

«pto,n,tf>t tt<iprool,ri,,..,,n;rh«,..=s"'f'r'""'..J 'utO<nt><itr'A, 

mu.h " """"""..,- ""'""""' " ""' i'"""''ci. h,priot<>. 11,,,,. 1,,l'I""'" 

;, i,m ""''""'"" toiokntd\,"J!""' ""M,.t>:,rl.<,. {J' $1) .l\1><nf'<"l'l< 

l1m111.,;, r<""".l d<$,tt1 4 hn 0fd<f ,n >{'<t<)toot<»n""""pl• 

, .,,. ...,.  .. 1,,.,,. ll,...," ,;"""',.i ••••"" l>ot ""'t..UY mJ up unNf'I"". 
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� - .... , .. .,,.. -, u,, "'l'l'l">"""_.,..,..,,,,1!,,·� 

Vocabulary 
words are 
glossed to 
encourage 
independent 
mastery of 
new terms. 



Great Writing 5: Ins i d e  a Un i t  From Great Essays to Research 

Grammar for Writing Grammar for Writi ng 
Consistent Verb Tense Usage 

Good writers are careful to use the same verb tense throughout an essay While it is true that an 
essay may ha,·e, for example, some information about the past and some information about the present, 
most of the information "'ill be about one time, most likely either past or present Do not change verb 
tenseswithout a specific rcason fordoingso. 

When de:.cribm9 an event m the past tense, In our expenment, we placed three live fresh-water plants 
mamtam the past tense throughout (each approximately 20 centimeters ,n length) ,nto a quart J3' 
yourexplanat,on that wasfilled Mth freshwater 3t 70 de<,jreesfahrenheit 

We left the top two centimeters of the Jar w,th air. We then 
carefulti, added a med,um goldhs.h 

New Grammar for Writing charts provide 
clear explanat ions and examples, g iv ing 
learners easy access to the structures they 
will use in the ir  writ ing . 

When talkong about facts that are always true, The sun is the center of the solar system. The earth and other 
use presenttense m your explanat,on planeisrevolvearound the sun. Most of the plane!s have 

at least one moon that circles the plane!. and these moons 
vary tremendously 1n s1,:e, 1ust as the plane1s do 

In WflfJnSs wdl as a ,ep0n. ,t is,><)$5'hJe w Accordong to th,s report, the police now �lieve that two 
ha'/1:' differen1 verh tenses reflect,ng men stole the truck and !he money Hl 1\ 
d,fferent t,mes 

Bu i ld i ng Better Vocabulary -

Practicing Three Kinds of Vocabulary 
from Context activ it ies h ig hl ight words 
from the Academic Word List and help 
students to apply and expand the ir  
vocabulary and knowledge of important 
collocations. 

Bui lding Better Vocabulary 

Cil?DIIII Practicing Three Kinds of Vocabulary from Context 

Read each important vocabulary word or phrase. Locak it in the essay if you need help remembering 
the word or phrase. "Then circle the best synonym, antonym, or collocation from column A, II, or C. 

Synonyms 

Antonyms 

Coll0<ations 

1 . pursue chase overlook 

2. obstacle d1/f1culty fore<:ast 

3. authentic challenging likely real 

4. scenario demeano, example verification 

S. mtngu1ng uninteresting worthwhile 

6. the lormer the mcent1ve the latter 1he or9an1zer 

7. hinder facilitate navigate range 

8. ch,ef essent,al , v1tal far, remote minor. lesser 

9. the means something doing to do 
10. care about someth ing deeply happily tritely 
11. my ove,all of example ,mpress1on 

12. obtaon a desire gOill 

Original Student Writing: 
Cause-Effect Essay 

In this section, you will follow the seven steps in the writing process to write a caose-effect essay. 
If you need help, refer to Unit 2, pages 34-46 

1-Hh'hiifj Step 1: Choose a Topic 
Your first step is to choose a topic for your essay. !'or a cause-effect essay, you want to choose a topic 

---- Original  Student Writing g ives 
students the chance to combine the 
grammar, vocabulary, and writ ing sk i lls 
together in one writ ing p iece . 

for which you can develop three causes of one effect or three effects from one cause. Your teacher may 
assign a topic, rou may think of one yourself, or you may choose one from the suggestions in the chart. 
As you consider possible topics, ask yourself, �what do I know about this topic? What do my readers 
know1 What else do I need to know? Do I need to research this topic?" Peer Editing activ it ies increase 

awareness of commonly made errors 
and help students become better 
writers and editors. 

Literature: The effe<:ts o1 writing a novel on a computer 

Humanities History: The c.iuses of an important historical event such as World War I 

Philosophy: The effects of Socrates on modern thought 

Sciente5 

Business 

Personal 

Timed Writing 

Biology The causes of carxer 

Geokx;y. The effects ol burning oil and gas 

Meteorology.- The causes of cl imate change 

The effects of your allltudetoward challenges in life 

How quick.lycan you write in English! Thett are many tim.-. when you must write qukk.ly, sU<h 
u on • test. It " important to feel comfortable during 1hosc times. Timed-wri1ing pra<:Hcecan make 
youfulb.,n«aboutwritingquicklyin English 

I ,  Readthe e,uy guidelinesb.,low. Then t>ke out a pieceofpapet 

l. Read thewritingpromp1belowthe guidelines 

J. Write a basic outline including either one cause •nd more th•n on<' effect o r•  few causes and 
one effect. Youshouldspend nomore than6,·e minu,esonyouroutlin� 

4. Write a five-paragroph e .. ay 

S. YouhaYe 40 minu1,,towriteyou, ,.sar. 

Cautt-Effecl Euay Guideline, 

• \Jsethe focus.on-cauttS or the focus-on-dfect•organiu1ion forthi, ,.sar, Do not .,.riteabou1 
multiplecauscsandmuhiple elfe<cts. 

• Remember togiveyouressaya title. 

• Double-spa.eyour essay. 

• Write u legiblyas possible (if )'OUarenotusinga computer) 

• lndude a shortintroduction(with a thestsstalement), thrcc body paragraphs, and 
a conduSon. 
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Timed Writing prepares students 
for success on standardi zed and 
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many resources 
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Better Writ ing 
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From Great Essays to Research 
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How Is an  Essay Organ ized? 

ESSAY a short wr itten compos i t ion on one s ubject that expresses the vi ews of the writer 

In an essay, a writer shares his or her thoughts about a topic with an audience-a teacher, fellow students, or the world beyond the classroom. An essay expresses the writer's point of view. In this book, you will study how to communicate your ideas effectively through essays and longer papers. Although essays vary greatly in their subject matter and style of writing, the most common academic essays share a similar structure. They are usually made up of at least five paragraphs organized in three basic parts: an introduction, a body, and a conclusion. 
Pa rag raph 1 

Pa rag raph 2 

Pa rag raph  3 

Pa rag raph 4 

(Add i t iona l  paragraphs ,  depend i ng  on the ass i gnment or the comp l ex i ty of the  top ic) 

Parag raph 5 

There are many different ways to write an essay. The method that a writer chooses is often determined by the topic, the purpose, and the audience. Good writers consider these three elements when writing any type of essay. The writer needs to consider what kind of essay will convey his or her ideas in the clearest and most accurate way. This book contains examples of four common kinds of essays: process (Unit 4), comparison (Unit 5), cause-effect (Unit 6), and argument (Unit 7). Students in a writing class usually practice one kind of essay at a time. For example, you may write a comparison essay that discusses two plans. However, outside a writing class, it is rare for an essay to be completely one kind. In fact, many essays are actually a combination of different kinds of essays. For example, an essay titled "Two Plans for the Future of Our City" may have a paragraph that compares two plans of action (comparison-contrast), a paragraph that discusses the effects of each plan (cause-effect), and then a paragraph that attempts to persuade the reader that one plan is better than the other (argument). If you learn how to write these different kinds of essays, you will also be able to write a mixed essay effectively. In addition, you will be better able to write a much longer composition, such as a research paper. 
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I Essay with One Type of Writing I Essay with Different Types of Writing 

Title Two Plans for the Future of Our City Two Plans for the Future of Our City 

Type of Essay compa r i son m ixed 

to show the d i fferences between  to  compa re p l a ns ,  to  show the effect o f  

Purpose P l an  A a n d  P l a n  B each p l a n ,  a n d  to persuade  reade rs that  

one  p l an  i s  bette r. 

1 .  I ntroduct ion 1 .  I ntroduct ion 

2 .  Compa re the objectives 2. Compa re P l a n  A a n d  

o f  P l a n  A a n d  P l a n  B .  P l a n  B .  

Body 3 .  Compa re t h e  costs of Body 3 .  D i scuss the effects o f  

Organization P l an  A a n d  P l a n  B .  P l a n  A a n d  P l a n  B .  

4. Com pare the feas i b i l i ty 4. Persuade readers why 

of P l an  A a n d  P l a n  B .  P l an  B wi l l  benef it u s  more .  

5. Conc lus ion 5 .  Concl us ion :  P lan B i s  bette r t han  

P l an  A fo r  these reasons  . 

Common Essay Forms 

The most common essay form taught in textbooks is the five-paragraph essay. This form has 
a very simple, clear organization, yet it allows writers tremendous freedom to explain their ideas 
on a topic. The traditional classroom assignment is also a five-paragraph essay. In this form, the 
introduction is paragraph one; the body includes paragraphs two, three, and four; and the conclusion 
is paragraph five. 

Though many people first learn to write a five-paragraph essay, an essay can have as many 
paragraphs as the writer thinks are necessary. The only requirement is that an essay should have a 
beginning, a middle, and an ending. If you understand how to write an essay with a clear introduction, 
a detailed body, and a logical conclusion, you can easily include more paragraphs that address 
increasingly complex and sophisticated ideas. The goal is to understand the organization of an essay and 
write a good one, no matter the number of paragraphs. 

For more complex subj ects, writers often choose to write a research paper. A research paper 
uses ideas and material from other sources, in addition to your own ideas .  A research paper is usually 
measured in number of pages or number of words, not just paragraphs. You will study research papers 
in Unit 8. 

ACTIVITY 1 Studying an Example Essay 

This essay is about voting. Discuss the Preview Questions with a partner. Then read the example essay 
and answer the questions that follow. 

Preview Questions 

1 .  Have you ever voted? If so, what was the process like? 2. How safe do you think elections are? Is there any chance that someone could change the outcome 
of an election? 3. How do you think voting may change in the next fifty years? 
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Essay 1 

Against E-Voting 

1 The computer, which is the most important advance in modern communication technology, is in fact a threat to our democratic elections. With computer technology advancing daily, many activities that used to require many long hours can now be accomplished in a few minutes and sometimes even seconds. For the most part, these technological innovations promise to save time and money and to make people's lives easier and more comfortable, but not every aspect of life should be taken care of by computers. In particular, societies should not vote with computers or other electronic media because elections are too important to trust to cyberspace. 2 In years past, people voted on paper ballots and marked them with ink or some similar means. Voters could look over their ballots to ensure that they did not make a mistake. Also, when there was a dispute over the results of an election, paper ballots allowed election officials to count votes by hand. This process was tedious, but the results could be easily verified to see if there were any deviations between vote tallies. Several countries still use this traditional system of voting, and it provides a crucial foundation for ensuring fairness. 
6 U N IT 1 • What I s  an Essay? 

a threat: a danger  
to accompl i sh :  to comp lete; to do 
an i nnovat ion :  someth i n g  new 
a ba l lot: a p i ece of paper used for vot i ng  
a d ispute: a d i sag reement 
ted ious :  bor i ng or  t i resome beca use of length or d u l l ness 
to verify: to check for accu racy 
a deviation :  an act ion ,  behavior, or resu l t  d i fferent from what i s  expected 
crucia l :  essent i a l ;  necessa ry 



3 Without this traditional system of voting, however, voters do not really know whether e-voting systems count their votes accurately. It is quite possible that a computer programmer could develop a program so that a person could select one candidate on a computer screen, yet the vote would be counted for another candidate. Although some people might think this scenario sounds unlikely, serious problems with computer security have occurred throughout the world. The simple fact is that hackers can gain access to many computer systems for illegal purposes. By illegally entering an online polling site, they could easily change the outcome of an election. Citizens should also question whether electronic voting enhances the voting process. As Celeste, Thornburgh, and Lin (2006) point out, "the desirability of electronic voting systems should be judged on the basis of whether their use will significantly improve the process of election administration" (p. 131). As the old saying tells us, "If something isn't broken, don't fix it:' 4 If government officials decide to use electronic voting machines, they should ensure that all voters receive receipts for their votes that could then be collected for subsequent verification. These paper receipts would clearly state that the voters really voted for the candidates that they selected. Furthermore, if any candidate suspects that an election is unfair, these receipts could be counted by hand and checked against the results that the computers provided. At the very least, as Alvarez and Hall (2008) argue, voting should be a simple, secure, and consistent process, regardless of the voting procedure that is being used. 5 Computer technologies have improved the quality of our lives vastly, but these technologies are not a cure for all of society's problems. Sometimes a little more human work ensures a better, more precise result. Since voting is critically important to the effective and honest working of society, citizens should rely on a much older technology-paper and ink-rather than on computers for all elections. 
References Alvarez, R. M. , & Hall, T. (2008). Electronic elections: The perils and promises of digital democracy. Princeton, NJ: Princeton University Press. Celeste, R. , Thornburgh, D. , & Lin, H.  (Eds.). (2006). Asking the right questions about electronic voting. Washington, DC: National Academy Press. 

Post-Reading 

an outcome: a resu l t  

to enhance: to imp rove 

s ign ificantly: g reatly 

subsequent: next; 
fol lowi ng  

vastly: g reatly 

1. Write the number(s) of the introduction paragraph(s). ________________ _ 
2. Write the number(s) of the body paragraph(s). _________________ _ 
3. Write the number(s) of the conclusion paragraph(s). _________________ _ 
4. A good opening paragraph often grabs the reader's attention. Was there anything in the first paragraph that grabbed your attention? Explain your answer. 
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5. A good ending paragraph often repeats information from the opening paragraph in an attempt to tie 
the introduction and conclusion together. Can you identify two or three pieces of information in the 
introduction that are repeated in the conclusion? 

6. If you were going to rewrite this essay in your own voice, which parts would you change and how? 

Bu i l d i ng Better Vocabu la ry 

ACTIVITY 2 Practicing Three Kinds of Vocabulary from Context 

Read each important vocabulary word or phrase. Locate it in the essay if you need help remembering 
the word or phrase. Then circle the best synonym, antonym, or collocation from column A, B, or C. 

Type of Vocabulary 

Synonyms 

Antonyms 

Col locations 
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J 1mportant Vocabulary 

1 .  accomp l i s h  

2 .  enhance 

3 .  re ly 

4. outcome 

5 .  cruc i a l  

6 .  s ubseq uent  

7 .  s im i l a r  

8. u n l i ke ly  

9 .  _ peop le 's l ives eas ie r  

10 .  a t rad i t i ona l  -

1 1 .  a m i sta ke -

1 2 . ga i n  _ to 

I A 

comp l ete 

a n a lyze 

depend 

c i t izen 

comfortab l e  

accu rate 

d i fferent 

bas ic  

advance 

c i t izen 

do 

access 

I B I C 

ensu re i m prove 

i m p rove memor ize 

f ix s u btract 

rece i pt resu lt 

effi c ient  u n i m po rta nt  

pr io r  re l i a b l e  

poss i b l e  ver i f ied 

i nterest i ng  probab l e  

make ta ke 

fact system 

make take 

bas i s  ver i f i cat ion 



How Do You Write an  I ntroduction? 

The first paragraph of an essay is the introduction. A good introduction accomplishes four objectives: 
1 .  sta rts with a hook that g ra bs readers '  attent ion 

2 .  ment ions  the top i c ,  o r  subject, of the essay 

3. g ives background  i nformat ion to con nect the reader  to the top i c  

4 .  i n c l u des a thes i s  statement t ha t  s umma r izes the ma i n  po i n t  o f  the essay 

a nd  exp l a i n s  the wr iter 's idea or  pos i t ion a bout the top ic  Essays begin with a paragraph called the introduction that introduces the reader to the topic. The thesis statement gives the writer's plan for the essay and is often the last sentence in the introductory paragraph. 
ACTIVITY 3 Comparing Introductions of Essays For each pair of essays, read the introductions. Then select the introduction you prefer. Give at least one reason for your choice. 1 .  Essay 1 "Against E-Voting;' pages 6-7 and Essay 3 "Varieties of Animal Camouflage for Survival;' pages 1 8 - 1 9  Your preferred introduction: Essay _ Reason(s): ---------------------------------

2. Essay 4 "Effects of Computers on Higher Education;' pages 20-22 and Essay 6 "The Dangers of Texting While Driving;' pages 44-45 Your preferred introduction: Essay _ Reason(s): ---------------------------------

3. Essay 1 1  "Fight for Survival;' pages 1 17-1 19 and Essay 1 2  "Two Extremely Dangerous Reptiles;' pages 1 24-1 26 Your preferred introduction: Essay _ Reason(s): ---------------------------------
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4. Essay 14  "Happiness;' pages 146- 148 and Essay 1 7  "Empty Oceans;' pages 1 76- 1 78 

Your preferred introduction: Essay _ 

Reason(s ) :  ---------------------------------

The Hook 

The hook is the opening sentence of any essay. It is the writer's attempt to make you want to read 
the essay. There are several different ways to write an effective hook. 

Type of hook shock i ng  statement def i n i t ion 
quote f rom a famous person quest ion  scene 
h umorous statement d i l emma 
compa r i son (s i m i l e  o r  meta pho r) 

1 0  UN IT 1 • What I s  a n  Essay? 

I Example hook Each yea r thousands  of teenagers d i e  i n  d r iv i ng  acc i dents .  T he  d i ct iona ry def i nes goss i p  as " casua l  conversat ion , " b u t  goss i p  i s  i n  rea l i ty a much more negat ive i nteract ion . The poet Em i ly D i ck i nson once sa i d ,  " Sayi ng  noth i n g  . . somet imes says the most " Have you eve r thought about where you r  sa l ad came from 7 On J a nua ry 8, 2 0 1 1 ,  the worst snowsto rm i n  the h i sto ry of my state pa ra lyzed our a rea . Many bus i ness adve rt i sements offe r a free g i ft, but i s n 't every g ift free 7 After co l l ege , I had to dec ide between a low-payi ng  job that seemed l i ke f un  and  a more mundane  job t h a t  pa i d  rea l ly wel l .  M y  l i fe has been l i ke a ro l l e r  coaster. O R  M y  l i fe has been a ro l l e r  coaster. 



ACTIVITY 4 Studying Hooks Locate the hooks in these essays and copy them here. Then use the chart on page 10 to identify the type of hook. Write your comments about the hook. For example, is the hook interesting, difficult, effective, or dull? I .  Essay 14 "Happiness;' pages 146-148 Hook: _________________________________ _ 

Type of hook: ------------------------------
Your comments on the hook: _________________________ _ 2. Essay 17 "Empty Oceans;' pages 176-178 Hook: _________________________________ _ 

Type of hook: ------------------------------
Your comments on the hook: _________________________ _ 3. Essay 18 "No More Spam;' pages 183-185 Hook: _________________________________ _ 

Type of hook: ____________________________ _ 
Your comments on the hook: _________________________ _ 
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ACTIV ITY 5 Comparing Hooks Compare the strengths and weaknesses of the three hooks in Activity 4. 1 .  In your opinion, which hook is the most effective? 1 2 3 2. Explain your choice. ____________________________ _ 
3. In your opinion, which of these hooks is the weakest? 1 2 3 4. How would you improve it? Rewrite the hook here. 

5. Search the Internet for an essay hook that you think is good. Write it here. Essay title: ---------------------------------Source: ----------------------------------Hook: _________________________________ _ 
Reason you like this hook: __________________________ _ 

ACTIVITY 6 Writing a Hook Read this essay about one person's experience with a foreign language. Write a hook that gets readers' attention and makes them want to read the essay. 
Essay 2 

1 
Bread in a Foreign Land 

I am a teacher of English as a second language (ESL). In June 2008, I accepted an overseas job in a rural area of Japan called Niigata and found myself faced with this language problem. One event in particular really stands out as an example of my inability to express my ideas to the people around me due to my lack of vocabulary. 2 I had been in Japan only a few days, and I was already feeling homesick. For some reason, I had this incredible urge to make some fresh bread, so I decided to go to the store with the simple intention of buying 
1 2  U N IT 1 • What I s  an Essay? 

rura l :  cou ntrys ide ; the 
oppos ite of urban 

in particu l a r: espec i a l ly 

to stand out: to be 
d ifferent from the 
g roup (adject ive :  
outstanding) 

due to: beca use of 

l ack: someth i ng  that 
you don't have and i s 
needed 



a basic commodity-some flour. I had taken some Japanese language classes before I arrived in Japan, so I knew a little Japanese. Although I knew my Japanese skills were limited, my lack of knowledge did not stop me from going to the store to buy flour. I thought that I would locate the section where the grains were displayed and find the bag that had a picture of either bread or flour on it. 3 The small town where I lived had one tiny store. I walked around the store a few times, but I did not see a bag of anything that appeared to be flour. In my home country, flour usually comes in a paper bag with pictures of biscuits or bread on it, so this was what I was looking for. I finally found a few clear plastic bags that had bread crumbs inside, so I thought that flour might be located nearby. No matter how many bags I examined, however, I could not find any flour. 4 I desperately wanted to ask one of the three elderly women clerks where the flour was, but I could not do this straightforward task. I knew how to ask where something was, but I did not know the word for "flour:' I tried to think of how to say "flour" using different words such as "white powder" or "the ingredient that you use to make bread;' but I did not know "powder" and I did not know "ingredient:' Just then, I saw one of my students leaving the store. I ran outside to his car and explained that I needed to know a word in Japanese. "How do you say 'flour' ? "  I asked. He told me effortlessly that the word was hana. 5 I ran back into the store, which was about to close for the evening. I found one of the elderly clerks and asked in my best Japanese, "Sumimasen. Hana wa doko desu ka?"  or "Excuse me. Where is the hana?" The petite old woman said something in Japanese and moved as quickly as she could to the far right side of the store. "Finally;' I thought to myself with a sense of success, 'Tm going to get my flour and be able to go home to make bread:' However, my hopes ended 

a commodity: 
someth i ng  that is 
bought and/or so ld  

a crumb :  sma l l  p i ece of 
b read that b reaks off 

elderly: o lder  peop le 

a task: a sma l l  job 

an ingred ient: 
someth i n g  you use to 
make someth i ng  e l se 
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rather quickly when I followed the clerk to the fresh vegetable section. 
I saw green onions, tomatoes, and even pumpkins, but I could not 
understand why flour would be there. The woman then pointed to the 
beautiful yellow chrysanthemums-a type of flower-next to the green 
onions. 6 At first I was puzzled, but suddenly it all made sense, and I 
understood my error. I had been in the country long enough to know 
that people in Japan sometimes eat chrysanthemums in salads . I was 
standing in front of the f-1 -o-w-e-r display, not the f-1-o-u-r display. 
When I asked my student for the Japanese word for "flour;' I did not specify whether I meant "flour" or "flower" because it had never occurred to me that grocery stores, especially small ones, might sell 
flowers to eat. 

7 I did not buy any chrysanthemums that night. I was not able 
to find the flour either. My lack of knowledge about Japanese food and 
my very limited knowledge of Japanese caused me to go home 
empty-handed. However, I learned the often underestimated value of 
simple vocabulary in speaking a second language. For me, this event in 
a small store in rural Japan really opened my eyes to the importance of 
vocabulary in a second language. 

Bu i ld i ng Better Vocabu lary 

a pumpk in :  a l a rge 
round  orange 
vegeta b le  

a chrysanthemum:  
a f lower that i s  a 
nat iona l  symbo l  
of  Japan 

puzz led :  confused 

to specify: to state ve ry 
c lear ly 

to occur to (someone): 
the person rea I i zes 
(someth ing )  

to underest imate: 
to guess a lower 
n umber or va l ue  for 

ACTIV ITY 7 Practicing Three Kinds of Vocabulary from Context 

Read each important vocabulary word or phrase. Locate it in the essay if you need help remembering 
the word or phrase. Then circle the best synonym, antonym, or collocation from column A, B, or C. 

Type of Vocabu lary 

Synonyms 

Antonyms 

Col locations 
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I important Vocabulary I 
1 .  t i ny  

2.  spec ify 

3 .  a n  u rge  

4 .  l ocate 

5. ru ra l  

6 .  puzz led 

7 .  petite 

8 .  e l de r ly 

9. a of -

1 0. exp ress my _ 

1 1 .  rathe r  -

1 2 . sense 

A I B I C 

d i ff i cu l t  powder  sma l l  

i dent ify rush  witness 

a des i re an  event a sect ion  

f i nd  l abe l  y i e l d  

d iffe rent g reen u rban  

certa i n  espec i a l l y l i m ited 

em pty l a rge  va l uab l e  

cheap u nf r i end ly  you n g  

cru m b  l ack  s k i l l  

i deas l a ng uages  s ho rtages 

empty-handed i n g red ient  q u i ck ly  

get make r u n  



What Is the Role of the Thesis Statement? An essential part of any essay is the thesis statement. The thesis statement explains the writer's position about the topic. It tells the general topic, gives details of specific aspects of the topic that will be discussed, and provides a blueprint for the organization of the entire essay. Although the location of a thesis statement can vary, the most common location is the last sentence in the introductory paragraph. 
TOPIC the s ubject of the essay ---------
THESIS STATEMENT the wr iter 's pos i t ion a bout the top ic All writers must determine what their main idea is and why it is important to them. This idea is contained in a special sentence called the thesis statement. The difference between a topic and a thesis statement is illustrated in the following example: 

Topic ce l l  phones i n  schoo l  
Thesis sta tement Student use of ce l l  phones i n  schoo l s  s hou l d  be p ro h i b ited . Note that the topic does not usually show the writer's idea or position. However, the writer's opinion is clearly contained in the thesis statement. In this case, the main idea that controls the thesis statement is the word prohibited. As a result, we expect the essay to contain reasons that support the prohibition of cell phone use in schools. 

Thesis Statements and Controlling Ideas Good thesis statements include the writer's position about a topic as well as reasons or information to support that position. These extra pieces of information that provide support for the writer's idea are called controlling ideas. For example, in the essay "Against E-Voting;' pages 6-7, the writer's position is that "societies should not vote with computers or other electronic media:' The reason to support this position is "because elections are too important to trust to cyberspace." The controlling ideas are elections and 
too important to trust to cyberspace. 

ACTIVITY 8 Studying Examples of Thesis  Statements Locate the thesis statement in each essay and copy it here. Then explain how you, as the reader, expect the information in the essay to be organized. Your answer should be based on the controlling ideas in the thesis statement. 1 .  Essay 1 "Against E-Voting;' pages 6-7 
Thes i s  In particular, societies should not vote with computers or other Statement electronic media because elections are too important to trust to 

cyberspace. 

Expected I expect the writer to explain the reasons that we should not allow our Orga n izat ion  elections to happen in cyberspace. I expect the writer to give some 
examples of possible problems with electronic elections. 
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2. Essay 5 "Studying Study Skills, " pages 25-26 
Thes i s Statement 
Expected Orga n i zat ion 

3. Essay 8 "How a Caterpillar Becomes a Butterfly;' pages 86-88 
Thes i s  Statement 
Expected Organ izat ion 

4. Essay 12 "Two Extremely Dangerous Reptiles;' pages 124-126 
Thes i s  Statement 
Expected Organ izat ion 
ACTIV ITY 9 Comparing Thesis Statements Answer these questions that compare the thesis statements in Activity 8. 1. In your opinion, which of the thesis statements is the best? 1 2 3 4 2. Explain your choice. ____________________________ _ 

3. In your opinion, which of the thesis statements is the weakest? 4. How would you improve it? Rewrite the thesis statement here. 
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ACTIVITY 1 0  Finding Thesis Statements and Other Information 
about Essays Search the Internet or books for essays related to the general topics below. Write the essay title, the author (if given), the thesis statement, and the source where you located the essay. I .  Topic: Business Essay title: --------------------------------­Author: ---------------------------------­Thesis statement: ------------------------------

Source: ----------------------------------2. Topic: Sciences Essay title: --------------------------------­Author: ---------------------------------­Thesis statement: ------------------------------
Source: ----------------------------------3. Your choice of topic: ____________________________ _ Essay title: --------------------------------­Author: ---------------------------------­Thesis statement: ------------------------------
Source: ----------------------------------

What Is  i n  the Body of an  Essay? 

BODY 
1 .  u s ua l l y  cons i sts of th ree or more pa ragraph s  

2 .  exp l a i ns a n d  su pports the t he s i s  statement  The body of the essay follows the introduction. In the body paragraphs, writers explain and support their position and controlling ideas in the thesis statement. In a good essay, the body paragraphs develop the writer's thesis statement so that the reader fully comprehends the writer's point of view. The thesis statement also provides the writing plan for the body paragraphs. 
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ACTIVITY 1 1  Organ izing the Body Paragraphs of an Essay This essay contains six paragraphs. Read the introductory paragraph and the concluding paragraph on this page. Then number the paragraphs on page 19 as 2, 3, 4, and 5 to indicate the correct sequence of the four body paragraphs. Finally, copy the topic sentence from each body paragraph on the lines provided in the essay. The topic sentences for the body paragraphs will give you a clear picture of the organization of this essay, but the essay will not be complete below. 
Essay 3 

Varieties of Animal Camouflage for Survival 

I Animals must protect themselves from predators if they are 

2 
3 
4 
5 

to survive and reproduce, and many accomplish this goal through camouflage. If they hide themselves well, their predators will not see them and thus will not eat them. The four primary strategies of camouflage include concealing coloration, disruptive coloration, disguise, and mimicry. These varieties of camouflage show many evolutionary factors, but they develop primarily as responses to animals' environments. By blending in with their surroundings, animals greatly reduce the chance that a predator will locate and kill them. 

6 No one of these strategies of camouflage is more effective than the other, and they all show the range of possibilities that nature offers animals to survive. Many animals combine camouflage with their "fight or flight" responses, which gives them additional time to decide whether they should stay and fight or whether they should flee. Furthermore, animals that use camouflage for protection share a potential problem as well, as Street ( 1977) observes, "The disadvantage of camouflage is that if any animal has to move from its normal surroundings, it may become very conspicuous against a different background" (p. 7). The most effective camouflages keep animals safe from their predators. Whether by concealing coloration, disruptive coloration, disguise, or mimicry, animals need the protections of camouflage if they are to escape their natural foes. 
References Hamilton, W (1973). Life's color code. New York: McGraw-Hill. Street, P. (1977). Colour in animals. Middlesex, England: Kestrel. 
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a predator: an  an ima l  
that h u nts othe r  
a n ima l s  to  eat 

camouflage: the use 
of co lors o r  other 
des i gn s  to become 
l ess v is i b l e  to a n  
enemy 

to concea l :  to h i de 

d isruptive: d i stu rb i n g  
or i nterru pt i n g  the 
norma l  s i tuat ion 

mim icry: a method of 
copy i ng  the act ions 
of another person or 
a n ima l  

evo lut ionary: re lat i ng  
to  evolution; 
the p rocess of 
deve lopment or 
g rowth 

to b lend:  to m ix 

to flee: to escape fo r 
you r  l i fe 

conspicuous: obvious , 
usua l ly not i n  a 
good way 

a foe: an enemy 



With mimicry, an animal's coloring makes it resemble another, more dangerous creature so that they are virtually identical. The red, black, and yellow rings of scarlet kingsnakes resemble those of coral snakes. Scarlet kingsnakes are not poisonous, but coral snakes are one of the deadliest species of reptiles. Consequently, the coloring of scarlet kingsnakes scares away their predators, who mistake them for their venomous kin and do not target them for a meal. Animals such as zebras and giraffes show disruptive coloration. It may seem strange to think that zebras camouflage themselves through their stripes since these features appear quite distinctive to humans. The main predators of zebras, however, are lions, and they are color blind. Thus, a zebra's stripes help it to blend in with the landscapes of grassy plains. Due to their height, giraffes are among the most easily recognized animals on the planet, yet their disruptive coloring allows them to blend in with trees, particularly when they are young and vulnerable. Disruptive coloration creates an optical illusion for predators, tricking them about what stands right before their eyes, and so these animals are rarely detected. With disguise, some animals resemble specific elements of their surroundings rather than their environment as a whole. The insect known as a walking stick looks very much like a stick, so it is difficult to find it when looking at a tree or bush. Another insect species is referred to as leaf insects or walking leaves because their bodies so closely look like the plants where they live. Animals camouflage themselves in the seas and oceans as well. The tan coloring and markings of flatfish make them almost impossible to recognize due to the sand around them, despite fluctuations in tides that disturb the ocean's floor. Concealing coloration helps animals to blend into their surroundings and create a visual illusion. For example, the white coats or feathers of many animals living in arctic zones, such as polar bears and snowy owls, allow them to blend into a uniform background. If a predator looks across a white snow-covered field, it is quite difficult to pick out its white prey. Of course, not all species in cold climates are white, but Hamilton ( 1973) points out the role of this color in camouflage: "White coloration in the arctic is largely restricted to species with the greatest need for camouflage in predator-prey relationships" (p. 62) .  

k in :  re l at ives; re lated by 
b lood 

a stri pe: a l i ne of co lor  

d ist inctive: d i fferent 

vulnerable: wea k ;  
eas i l y  attacked 

a fl uctuat ion:  a sh i ft 
back and  forth 

prey: an a n i ma l  that  
a nothe r  a n i m a l  h u nts 
to eat 
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